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Introduction

D iff erences in gender roles such as power, docility, conformity, etc.in society 
directly or indirectly spreads to areas of social life such as family, education, 
and work life. As in almost every area of society, masculine and feminine 

values and judgments can be mentioned in career choice. In most societies, women 
are seen as suitable for feminine, lower-wage and lower-status occupations (Buscatto 
& Fusulier, 2013), while men working in occupations considered suitable for women 
face social judgments (Kmec, 2008). The fact that women are more active in the fi eld 
of preschool teaching than men in the world brings to mind the perception of gender 
roles. In Türkiye, there are signifi cant diff erences between the number of female and 
male teachers working in preschool education institutions for the 2022–2023 academic 
year (Turkish Ministry of National Education, 2023). The perceptions of male teachers 
and teacher candidates regarding masculine and feminine social roles may be decisive in 
their future perspectives towards their professions and, indirectly, in the students these 
teachers will train to bring an egalitarian perspective towards gender roles.

In many studies, male preservice teachers may have various concerns about their pro-
fession. Haskan Avcı et al. (2019) determined that Haskan Avcı, Karababa, and Zencir 
(2019) found that male preservice teachers typically experienced communication diffi  cul-
ties due to their lower representation compared to females and faced gender-based biases. 
The fi ndings of Haskan Avcı and others revealed that very few preservice teachers expe-
rienced performance-related anxiety. In the study conducted by Demir and Çamlı (2011) 
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with female and male preservice teachers, male preservice teachers stated that the biggest 
problem they encountered in practice was the loneliness they felt because the other teach-
ers at the school were female. Some of the male preservice teachers expressed that they 
were worried about the stereotypes that society had against them. In the study conducted 
by Geng et al. (2022), the stress levels of female and male preservice teachers were com-
pared and the stress levels of male preservice teachers were found to be higher. As the age 
of male preservice teachers increases, their stress levels also increase.

Qualitative studies on the professional lives of male teachers investigated the refl ec-
tion of their gender in their relationships with other teachers and children. In a case study 
conducted by Sumsion (2005) with a male preschool teacher, she examined children’s de-
scriptions of their teacher, Bill. Children primarily saw Bill only as a teacher. Bill’s being 
a man did not prevent him from fulfi lling his duties and responsibilities in his classroom, 
but it made him a respected positive adult fi gure in the eyes of children only as a teacher. 
Yang (2018) conducted a semi-structured interview with David, an American male pre-
school teacher, and found that he suff ered from loneliness due to the fact that all of his col-
leagues at his school were women, the prejudices of his students’ parents against him, and 
the obligation to be a disciplined teacher imposed on him. David states that women usually 
talk to each other and only talk to him about work-related matters. He states that parents 
are worried that David will be too strict and harsh with the children. In a study of NAEYC 
(2019) examining the experiences of male preschool teachers in New York, individuals 
stated that they struggled with the pressures stemming from the expectations of being 
male role models and felt the expectation of being extra disciplined based on their gender 
in classroom management. In addition, they worried about being misunderstood and had 
to be more distant while exhibiting compassionate behaviors towards students. Cooney 
and Bittner (2001) highlighted that male preschool teachers experienced disadvantaged 
situations related to the isolation they experienced in the work environment due to their 
gender and the anxiety about contact with children. Tufan (2018) conducted a study on 
male teacher participation in preschool education and highlighted that having more men 
working in this fi eld could provide better conditions for the profession.

Studies have found that the occupational anxiety of prospective teachers in Türkiye 
is infl uenced by several factors. Research indicates that gender, the voluntariness of 
their profession choice, and the region in which they live create diff erences in occu-
pational anxiety levels among these teachers. There are confl icting fi ndings in the lit-
erature regarding whether gender is a signifi cant determinant of occupational anxiety. 
Some studies suggest that male prospective teachers experience higher levels of anxiety 
than their female counterparts (Gümrükçü Bilgici & Deniz, 2016; Uygun et al., 2016). 
Conversely, other studies indicate that female prospective teachers report higher anxiety 
levels (Akgün et al., 2007; Karadeniz Akdoğan et al., 2024). Additionally, preschool 
teacher candidates who do not choose their profession voluntarily experience greater 
occupational anxiety (Karadeniz Akdoğan et al., 2024). Furthermore, teacher candidates 
living in rural areas exhibit higher task-centered anxiety compared to those residing in 
urban settings (Karadeniz Akdoğan et al., 2024). Ensuring a balance between male and 
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female teachers in early childhood education provides children with a broader range 
of role models during this crucial period (Drudy, 2008). A literature review by Zhang 
(2017) on the involvement of male teachers in preschool education found that having 
male teachers can promote social equality in terms of gender for young children.

In global view, individuals’ characteristics that are compatible with social roles 
are evaluated more positively (Diekman & Goodfriend, 2006). In other words, people 
who choose a profession that aligns with roles traditionally associated with male and 
female are more easily approved. Similarly, male preschool teachers may have diffi  -
culties due to not only occupational process but also societies’ perceptions in Türkiye 
(Erden, Ozgun, Aydilek Ciftci, 2011). Erden et al. (2011) found that male preschool 
teachers face criticism from their families and friends because of their occupation. 
That’s why, male preschool teachers’ occupational anxieties and social roles may be 
discussed together in global or local views.

Current Study

Research indicates that male preschool teacher candidates face challenges related 
to gender stereotypes and the social and professional issues that arise from them. 
Therefore, investigating how male teacher candidates’ own perspectives on gender 
roles infl uence their anxiety about their occupation could be a crucial step in alleviat-
ing their worries. This study was designed to explore its relationship with their gender 
role attitudes due to the limited number of previous studies directly addressing the oc-
cupational anxiety of male preschool teacher candidates. Therefore, rather than stat-
ing guiding hypotheses, our goal was to identify relationships and potential variables 
that could inform future research. The aim of the current study is to reveal the attitudes 
of men who have chosen preschool teaching, one of the non-traditional occupations, 
towards gender roles and to investigate the role of these attitudes in their anxieties 
about the occupation. The research questions addressed are as follows.
1. What are the gender role attitudes of male preschool teacher candidates?
2. What are the levels of occupational anxiety of male preschool teacher candidates?
3. Do the gender role attitudes and occupational anxiety of male teacher candidates 

diff er depending on the place where they spend most of their lives?
4. Is there a signifi cant relationship between the gender role attitudes of male pre-

school teacher candidates and their occupational anxiety?

Method

This research was designed as correlational research, which is one of the quantitative 
research methods. Correlational research is conducted to discover the relationships 
between two or more variables (Fraenkel, Wallen, & Hyun, 2012). In this study, the 
relationship between the gender role attitudes of male teacher candidates and their 
occupational anxiety was examined.
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Participants

The study group of this research consists of 79 male preschool teacher candidates 
studying in the undergraduate program of early childhood education department at 
three universities in Izmir, located in the West of Türkiye. The study group was de-
termined by the convenience sampling method. Detailed information on the demo-
graphic characteristics of the participants is presented in Table 1. 

Table 1.

Demographic characteristics of male teacher candidates

Demograph൴c Character൴st൴cs f % Demograph൴c Character൴st൴cs f %

Un൴vers൴ty Perce൴ved soc൴oeconom൴c level

Un൴vers൴ty A 30 38.0 Low level 9 11.4

Un൴vers൴ty B 21 26.6 Med൴um level 66 83.5

Un൴vers൴ty C 28 35.4 H൴gh level 4 5.1

Total 79 100 Total 79 100

Grade level Place where they spend most of their lives

1st grade 7 8.9 Rural area/ v൴llage 20 25.3

2nd grade 30 38.0 C൴ty center 59 74.7

3rd grade 17 21.5 Total 79 100

4th grade 25 31.6

Total 79 100

Data Collection Tools

Demographic Information Form
To gather demographic information from the participants, the researchers used the 
Demographic Information Form they developed. This form includes questions regard-
ing information such as gender, age, grade level, university, the characteristics of the 
place where the teacher candidates spend most of their life (rural area/city center), and 
perceived socioeconomic level.

Gender Role Attitudes Scale
The scale was developed by García-Cueto et al. (2015) and adapted to Turkish by 
Bakioğlu and Türküm (2019). The scale consists of 15 items in one dimension (attitude 
level towards gender roles). The scale is rated in a 5-point Likert format (1=Strongly 
Disagree, 2=Disagree, 3=Undecided, 4=Agree, 5=Strongly Agree). This test measures 
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the attitude levels of individuals towards gender roles. “It is worse to see a man cry-
ing than a woman” and “Only some jobs are equally suitable for men and women” 
are sample items of the scale. The highest score that can be obtained from the scale is 
75, the lowest score is 15. A high score on the scale means that the egalitarian attitude 
towards gender roles increases. The Cronbach’s Alpha coeffi  cient of the Turkish form 
of the scale was calculated as .88; the test-retest reliability coeffi  cient was calculated 
as .77. In this study, the Cronbach’s Alpha coeffi  cient was calculated as .77.

Occupational Anxiety Scale for Prospective Teachers
This scale was developed by Cabı and Yalçınalp (2013). The scale consists of 45 items 
in 8 sub-dimensions (task-centered anxiety, economic/social-centered anxiety, child/
communication-centered anxiety, colleague and parent-centered anxiety, personal 
development-centered anxiety, assignment-centered anxiety, adaptation-centered 
anxiety, school administration-centered anxiety). The scale is rated in a 5-point Likert 
format (1=I am very anxious, 2=I am quite anxious, 3=I am partly anxious, 4=I am 
very little anxious, 5=I am not anxious). The sample items are “I worry about being 
indecisive about choosing the teaching profession” and “I am concerned about the 
decrease in respect for my profession in society”. The highest score that can be ob-
tained from the scale is 225, the lowest score is 45. Getting a high score from this scale 
indicates lower anxiety. The Cronbach Alpha coeffi  cients of the scale sub-dimensions 
varied between .94 and .67. In this study, the Cronbach Alpha coeffi  cient for the entire 
scale was calculated as .96. Cronbach Alpha coeffi  cients for the sub-dimensions were 
found to be .95, .84, .90, .85, .86, .85, .73, .71, respectively.

Data Collection Procedure

This study received approval from the Ethics Committee of Izmir Democracy University. 
Initially, permission was obtained from the researchers to use the Gender Roles Scale 
and the Occupational Anxiety Scale for Prospective Teachers. Data collection took 
place between December and May 2024. Male preschool teachers who were pursu-
ing their undergraduate education were individually contacted and informed about the 
study. Those who volunteered to participate completed the Gender Roles Scale and the 
Occupational Anxiety Scale for Prospective Teachers via Google Forms.

Data Analysis

Incorrect and missing values were checked. Descriptive statistics were conducted to 
examine the minimum and maximum values, mean, standard deviation, skewness 
and kurtosis of the variables. The values of skewness and kurtosis of male preschool 
teacher candidates gender roles attitudes and occupational anxiety were between ±1.5, 
indicating a normal distribution (Tabachnick & Fidell, 2013). T-test was conduct-
ed to determine whether the place they lived for the longest time infl uenced their 
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occupational anxiety. Due to the small number of male teachers in the subcategories 
of grade level and perceived socioeconomic status variables, whether the gender role 
attitudes and anxieties of teacher candidates diff ered depending on these variables was 
not tested. To explore the relationship between teacher candidates’ gender role atti-
tudes and their occupational anxiety, Pearson correlation coeffi  cients were calculated.

Results

In this study, which examines the relationship between male teacher candidates’ at-
titudes towards gender roles and their occupational anxiety, fi rstly, the participants’ 
gender role attitudes and their occupational anxiety levels were examined.

Male preschool teacher candidates’ gender role attitudes

Table 2 demonstrates the descriptive statistical results of male preschool teacher candi-
dates’ gender roles attitudes and occupational anxiety. Participants with missing data is not 
included in the scoring. The score range (21–65) of gender role attitudes of male teacher 
candidates varied (M = 48.79, SD = 9.12). Schwarzer (2011) indicated that in the case of 
no criteria to interfere with the results of the scale, researchers may compare the median 
and mean scores. The median score of the gender role attitudes scale was 49. In this con-
text, male preschool teacher candidates have a moderate level of gender role attitudes. 

Table 2.

Descriptive statistics of male preschool teacher candidates’ gender role attitudes and occupational anxiety

N M൴n Max Mean SD Skewness Kurtos൴s

Gender roles att൴tudes scale 77 21 65 48.79 9.13 –0.340 –0.187

Occupat൴onal anx൴ety scale 71 78 225 156.08 35.86 –0.292 –0.563

Task-centered anxiety sub-scale 76 20 70 51.59 13.76 –0.442 –0.952

Econom൴c/ soc൴al centered 
anx൴ety sub-scale 77 7 35 19.55 7.06 0.632 –0.146

Ch൴ld/ commun൴cat൴on 
centered anx൴ety sub-scale 76 7 30 20.91 6.53 –0.448 –0.833

Colleague and parents 
centered anx൴ety sub-scale 78 5 25 19.73 4.97 –0.879 0.215

Personal development 
centered anx൴ety sub-scale 79 4 20 14.91 4.60 –0.663 –0.525

Ass൴gnment centered 
anx൴ety sub-scale 78 3 15 8.49 3.71 0.200 –1.006
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N M൴n Max Mean SD Skewness Kurtos൴s

Adaptat൴on centered anx൴ety 
sub-scale 79 3 15 10.52 3.61 –0.328 –1.074

School management 
centered anx൴ety sub-scale 79 3 15 9.86 3.38 –0.379 –0.935

Male Teacher Candidates’ Occupational Anxiety 

Table 2 shows that the descriptive statistical results of male teacher candidates’ occupa-
tional anxiety mean were found to be 156.08 (SD = 35.86), with a minimum of 78 and 
a maximum of 225. The median score on the gender role attitudes scale was 159, indicat-
ing that male preschool teacher candidates hold a moderate level of gender role attitudes.

Gender Role Attitudes and Occupational Anxiety of Male Teacher Candidates 
Depending on the Place Where They Spend Most of Their Lives

Table 3 shows the results of the t-test to determine whether the male teachers’ gender 
role attitudes and occupational anxiety depending on the place where they spend most of 
their lives. The gender role attitudes of male teacher candidates do not signifi cantly diff er 
depending on the place where they spend most of their lives. In addition, the total oc-
cupational anxiety scores of male teacher candidates do not diff er depending on whether 
they lived in rural area or a city center. Among the subscales of occupational anxiety, only 
adaptation-centered anxiety scores of male teacher candidates vary depending on where 
they lived before (t (77) = 2.094, p < 0.05). The adaptation-centered anxiety scores of male 
teachers who lived in rural areas (X = 11.95) were lower than those lived in city centers 
(X = 10.03). The place where the male teacher candidates lived did not create a statisti-
cally signifi cant diff erence in other sub-dimensions except for adaptation-centered anxiety.

The Relationship between Male Preschool Teacher Candidates’ Gender Role Attitudes 
and Occupational Anxiety

Table 4 shows the correlation between male preschool teachers’ gender role attitudes and 
occupational anxiety. Results indicated that total scores of male teacher candidates’ gender 
role attitudes are not signifi cantly associated with their total scores of occupational anxieties. 

Moreover, the correlations of male teacher candidates’ gender role attitudes and occu-
pational anxiety subscales were investigated. Only one subscale of occupational anxiety 
was signifi cantly related to teacher candidates’ gender role attitudes. The results showed that 
there is a low-level signifi cant negative relationship between male preschool teacher candi-
dates’ gender roles attitudes and economic / social centered anxiety (r = –0.267, p < 0.05). 
Male preschool teacher candidates who have high gender roles attitudes have low scores of 
economic/social-centered anxiety. In other words, teacher candidates who have more egali-
tarian perspectives about gender roles feel higher economic/social-centered anxiety.
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Discussion

The aim of this study was to examine the relationship between male preschool teacher 
candidates’ gender role attitudes and their occupational anxiety. This study contrib-
utes to the literature about male teachers’ occupational anxiety.

First, male preschool teacher candidates have a moderate level of gender role at-
titudes. Based on the moderate scores male teacher candidates received on the gender 
roles attitude scale, it seems possible that they are approaching an egalitarian view 
regarding gender roles. This fi nding indicates that these candidates have the potential 
to further develop their egalitarian attitudes about gender roles. In order to ensure 
that young children receive education in a gender-equal classroom, it is important 
for teachers to have an egalitarian attitude. Although the teacher candidates in this 
study had a gender role attitude close to an egalitarian attitude, they still have aspects 
that need to be developed. The training programs on gender roles may assist teacher 
candidates in recognizing their biases and adopting a more egalitarian perspective 
(Eggleston, 2021). Thus, Tantekin Erden (2009) found that undergraduate students 
who participated in the gender equity in early childhood and elementary education 
course had more positive attitudes towards gender roles at the end of the term. 

Second, this study found that male preschool teacher candidates have a moder-
ate level of occupational anxiety. This fi nding partially supports the evidence from 
Karadeniz Akdoğan et al. (2024) who found that elementary teacher candidates’ have 
low and moderate level of occupational anxiety. Moreover, this refl ects the fi ndings of 
the qualitative study of Cabı and Yalçınalp (2009), who also determined that teacher 
candidates have anxiety about the teaching profession due to communication, fi nding 
a job, school life, economic situation, and professional acceptance. This fi nding sup-
ported with the study of Alpad et al. (2025). They found the male preschool teacher 
candidates encounter with some diffi  culties about the judgements of societies related 
to their job. They indicated that being male educators were criticized by their society. 
They also stated that one of their occupational anxieties was classroom management. 
Similarly, it has been revealed that male preschool teachers working in Africa are 
often asked to participate in administrative work or to handle school physical main-
tenance rather than teaching in the classroom (Mofokeng & Ndlovu, 2024). Societal 
expectations reinforce the very notions that fuel the duality within the teaching pro-
fession (Mofokeng & Ndlovu, 2024). The reasons why male teachers experience oc-
cupational anxiety when faced with these ideas or practices are more understandable.

Third, the results of the study show that male teacher candidates who come from 
rural areas feel lower adaptation-centered anxiety than those who come from a city 
center. It is an interesting fi nding that the place where male teacher candidates lived 
before did not create a signifi cant diff erence in other sub-dimensions except for ad-
aptation-centered anxiety. In the current study, adaptation-centered anxiety of teacher 
candidates is measured with items such as “working in a region/city that I do not want” 
and “not being able to adapt to the environment in which I work”. In Türkiye, teacher 



„Problemy Opiekuńczo-Wychowawcze”, 8, 2025, s. 58–7168 DOI: 10.71358/pow.2605

ELIF NAZ ÜRÜNAL, İREM GÜRGAH OĞUL

candidates take an exam after their undergraduate education in order to be recruited 
and are generally assigned to regions where working conditions are diffi  cult. This 
situation may have made those who have already experienced living in rural areas 
less anxious. It is expected that teacher candidates coming from rural areas will adapt 
more easily to the environmental conditions of the region where they are assigned as 
teachers. In their study, Tran et al. (2020) determined that preservice teachers without 
prior experience living in a rural area felt stressed when educating children from that 
area. Therefore, exposing teacher candidates to practices that allow them to experi-
ence the education of children from various regions during their training programs 
may help reduce their anxiety. Similarly, Uygun et al. (2016) revealed that teacher 
candidates from metropolitan cities are more concerned about receiving low marks on 
the exam required for teacher recruitment than those who live in urban areas.

Fourth, this study detected that total scores of male teacher candidates’ gender role 
attitudes were not signifi cantly related to their total scores of occupational anxieties. 
However, the most signifi cant fi nding is that male teacher candidates who have more 
egalitarian attitudes towards gender roles feel higher economic/social-centered anxi-
ety. The economic/social-centered anxiety levels of male preschool teacher candidates 
measured with the items “I will not be able to meet my family’s needs with the income 
I will earn from my job” and “My social and cultural activities are restricted due to my 
insuffi  cient income” so on. With the integration of women into the workforce, tradi-
tional family dynamics have shifted toward a more equitable understanding of gender 
roles (Fortin, 2005). Making economic and social decisions within a family now in-
volves shared activities between partners and their ability to infl uence one another’s 
behaviors (Günay & Bener, 2011). Consequently, male teacher candidates with more 
egalitarian views on gender roles may consider their partner’s involvement in this 
decision-making process. As a result, the strategies they employ to manage their fam-
ily’s economic resources together may impact their feelings of economic and social 
anxiety. Another explanation for this fi nding may be based on the economic status of 
the prospective teachers’ families of origin. Considering that individuals who choose 
the teaching profession are generally individuals from middle or low socioeconomic 
backgrounds (Deniz & Tican, 2017), it is likely that their economic and social anxiet-
ies continue despite having egalitarian gender role attitudes.

Although the fi ndings of this study contribute to the studies conducted on the atti-
tudes towards gender roles and occupational anxiety of male teacher candidates, it has 
some limitations. First, this study refl ects the attitudes and anxiety of a small number 
of teacher candidates. Future studies may obtain data from an expanded sample group 
of teacher candidates. Second, this study was conducted with teacher candidates 
studying at universities in the western part of Türkiye. When discussing the results, 
it should be taken into consideration that teacher candidates live in a relatively more 
conscious environment. Third, this research was designed as a cross-sectional study. 
Future studies examining the eff ects of the education received by teacher candidates 
can shed more light on this area. 
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In conclusion, the importance of educational equality lies in providing a quality 
learning environment for children. For children to benefi t from equal educational op-
portunities in the classroom, teachers must possess a strong awareness of equality and 
justice. The most crucial time for teachers to develop this awareness is during their 
undergraduate education, where they learn the fundamentals of teaching. Therefore, it 
is essential for teacher education programs to equip candidates with the skills needed 
to create gender-sensitive educational environments.

References

Akgün, A., Gönen, S. & Aydın, M. (2007). The investigation of anxiety levels of primary school 
science and mathematics teacher students’ according to some variables. Electronic Journal of 
Social Sciences, 6, 283–299.

Alpad, J.D., Adnan, A.H., Clemente, A.D.R., Hasan, J.K.L., & Natividad, J.H. (2025). Male 
pre-service teachers in early childhood education: Motivations and challenges. Psychology 
and Education: A Multidisciplinary Journal, 32(4), 456–470. https://doi.org/10.5281/
zenodo.14898017

Bakioğlu, F. & Türküm, A.S. (2019). Adaptation of gender role attitudes scale to Turkish: A study of 
validity and reliability. Kastamonu Education Journal, 27(2), 717–725. https://doi.org/10.24106/
kefdergi.2697

Buscatto, M. & Fusulier, B. (2013). Masculinities challenged in light of feminine occupations. 
Recherches Sociologiques et Anthropologiques, 44, 1–19. https://doi.org/10.4000/rsa.1026

Cabı, E. & Yalçınalp S. (2009). Prospective teachers’ anxiety toward their job and tecnology. 
[Conference presentation]. 9th International Educational Technology Conference, Hacettepe 
University, Ankara, Türkiye.

Cabı, E. & Yalçınalp, S. (2013). Occupational anxiety scale for prospective teachers: A study on 
validity and reliability. Hacettepe University Journal of Education, 44, 85–96.

Cooney, M.H. & Bittner, M.T. (2001). Men in early childhood education: Their emergent issues. 
Early Childhood Education Journal, 29, 77–82. http://dx.doi.org/10.1023/A:1012564610349

Demir, Ö. & Çamlı, Ö. (2011). Schools teaching practice lesson practice problems encountered 
the investigation of class and opinions of pre-school students: A qualitative study. Journal of 
Uludağ University Faculty of Education, 24, 117–139.

Deniz, S. & Tican, C. (2017). An investigation of pre-service teachers’ teacher self-effi  cacy beliefs 
and opinions for their professional anxieties. Bolu Abant Izzet Baysal University Journal of 
Faculty of Education, 17, 1838-1859. https://doi.org/10.33200/ijcer.543360

Diekman, A.B., & Goodfriend, W. (2006). Rolling with the changes: A role congruity perspective 
on gender norms. Psychology of Women Quarterly, 30(4), 369-383. https://psycnet.apa.org/
doi/10.1111/j.1471-6402.2006.00312.x

Drudy, S. (2008). Gender balance/gender bias: The teaching profession and the impact of feminisa-
tion. Gender and Education, 20, 309–23. http://dx.doi.org/10.1080/09540250802190156

Eggleston, J. (2021). Inequality and teacher education. (G.K. Verma, Ed.). Routledge.
Erden, S., Ozgun, O., & Ciftci, M.A. (2011). “I am a man, but i am a pre-school education teach-

er”: Self-and social-perception of male pre-school teachers. Procedia-Social and Behavioral 
Sciences, 15, 3199-3204.

Fortin, N.M. (2005). Gender role attitudes and the labour-market outcomes of women across OECD 
countries. Oxford Review of Economic Policy, 21, 416-438. http://dx.doi.org/10.1093/oxrep/gri024

Fraenkel, R.J., Wallen, E.N. & Hyun H.H. (2012). How to Design and Evaluate Research in 
Education. McGraw- Hill Companies Inc.



„Problemy Opiekuńczo-Wychowawcze”, 8, 2025, s. 58–7170 DOI: 10.71358/pow.2605

ELIF NAZ ÜRÜNAL, İREM GÜRGAH OĞUL

García-Cueto, E., Rodríguez-Díaz, F.J., Bringas-Molleda, C., López-Cepero, J., Paíno-Quesada, 
S. & Rodríguez-Franco, L. (2015). Development of the gender role attitudes scale (GRAS) 
amongst young Spanish people. International Journal of Clinical and Health Psychology, 15, 
61–68. https://doi.org/10.1016/j.ijchp.2014.10.004

Geng, G., Disney, L., Midford, R. & Buckworth, J. (2022). Gender and stress levels among pre-service teach-
ers. Australian Journal of Teacher Education, 47, 1–17. http://dx.doi.org/10.14221/1835-517X.5188

Gümrükçü Bilgici, B. & Deniz, Ü. (2016). Investigation of occupational anxieties of preschool 
teacher candidates ın terms of some demographic features. Cumhuriyet International Journal of 
Education, 5, 53–70. http://dx.doi.org/10.30703/cije.321383

Günay, G. & Bener, Ö. (2011). Perception of family life in frame of gender roles of women. Turkish 
Journal of Social Research, 15, 157–171. https://doi.org/10.20296/tsad.36267

Haskan Avcı, Ö., Karababa, A. & Zencir, T. (2019). Male pre-school teacher candidates in the 
context of gender: Perceived challenges and future concerns. Hacettepe University Journal of 
Education, 34, 1092-1106. https://doi.org/10.16986/HUJE.2018046235

Kmec, J. A. (2008). The process of sex segregation in a gender-typed fi eld: The case of male nurses. 
Sociological Perspectives, 51, 259–279. https://psycnet.apa.org/doi/10.1525/sop.2008.51.2.259

Mofokeng, M., & Ndlovu, B.N. (2024). Male teachers’ narratives: Experiences of teaching in early 
childhood education. Studies in Social Science & Humanities, 3(4), 1–9. 

National Association for the Education of Young Children. (2019). Building a gender-balanced 
workforce: Supporting male teachers. https://www.naeyc.org/resources/pubs/yc/sept2019/
building-gender-balanced-workforce-supporting-male-teachers

Sumsion, J. (2005). Male teachers in early childhood education: issues and case study. Early 
Childhood Research Quarterly, 20, 109–123. https://doi.org/10.1016/j.ecresq.2005.01.001

Tabachnick, B.G. &Fidell, L.S. (2013). Using Multivariate Statistics. Boston: Pearson Inc.
Tantekin Erden, F. (2009). A course on gender equity in education: Does it aff ect gender role at-

titudes of preservice teachers?. Teaching and Teacher Education, 25(3), 409–414. http://dx.doi.
org/10.1016/j.tate.2008.11.001

Tran, H., Hardie, S., Gause, S., Moyi, P. & Ylimaki, R. (2020). Leveraging the perspectives of rural 
educators to develop realistic job previews for rural teacher recruitment and retention. The Rural 
Educator, 41, 31–46. https://doi.org/10.35608/ruraled.v41i2.866

Tufan, M, (2018). Public perceptions and the situation of males in early childhood settings. 
Educational Research and Reviews, 13, 111–119. http://dx.doi.org/10.5897/ERR2017.3458

Turkish Ministry of National Education (2023). National education statistics: Formal education 
2022/2023. https://sgb.meb.gov.tr/meb_iys_dosyalar/2023_09/29151106_meb_istatistikleri_or-
gun_egitim_2022_2023.pdf

Uygun, K., Avaroğulları, M. & Oran, M. (2016). Investigation of professional anxiety levels of social 
studies teacher candidates. Electronic Turkish Studies, 11, 417–436. http://dx.doi.org/10.7827/
TurkishStudies.11296

Yang, Y. (2018). Challenges of men in early childhood education: Case study of an American male 
early childhood teacher. In Proceedings of the 2nd International Conference on Education, 
Economics and Management Research (ICEEMR 2018) (pp. 267–269). Atlantis Press. Advances 
in Social Science, Education and Humanities Research.

Zhang, W., (2017). Male teachers in early childhood education: Why more men? A review of the 
literature. Culminating Projects in Child and Family Studies, 18, 1–36.



71„Problemy Opiekuńczo-Wychowawcze”, 8, 2025, s. 58–71 DOI: 10.71358/pow.2605

The Relationship between Male Preschool Teacher Candidates’ Attitudes towards Gender Roles…

Abstract

The research conducted on the stereotypes that teachers encounter as they pursue their careers indicates 
that male kindergarten teachers face some dilemmas. The number of males working and thinking of 
working in this fi eld is increasing day by day. This increase is thought to be related to individuals’ per-
spectives on gender. Moreover, the way in which male teachers and teacher candidates perceive these 
roles may have a decisive infl uence on their future career prospects. The purpose of this study is to 
examine the relationship between attitudes of male preschool teacher candidates towards gender roles 
and their occupational anxiety. This correlational research was conducted with 79 male preschool teacher 
candidates at three universities in Izmir, Türkiye. The teacher candidates were asked to fi ll out the de-
mographic information form, the Gender Role Attitudes Scale, and the Occupational Anxiety Scale for 
Teacher Candidates. The fi ndings showed that the attitudes of male preschool teacher candidates towards 
gender roles and occupational anxiety scores were at a moderate level. Male teacher candidates from 
rural areas experience less adaptation-centred anxiety compared to their counterparts from urban centres. 
There was no signifi cant relationship between the total anxiety scores of male preschool teacher candi-
dates regarding their profession and their attitude scores towards gender roles. In fact, teacher candidates 
who have more egalitarian perspectives about gender roles feel higher economic/social-centred anxiety.

Keywords: gender roles, male preschool teachers, occupational anxiety, preschool education

ZWIĄZEK MIĘDZY POSTAWAMI WOBEC RÓL PŁCIOWYCH A LĘKIEM 
ZAWODOWYM MĘŻCZYZN KANDYDUJĄCYCH NA NAUCZYCIELI PRZEDSZKOLA

Abstrakt

Chociaż badacze prowadzili badania nad stereotypami, z jakimi nauczyciele spotykają się w trak-
cie swojej kariery zawodowej, męscy nauczyciele przedszkola napotykają pewne dylematy. Rośnie 
liczba mężczyzn pracujących w tym zawodzi oraz rozważających podjęcie pracy w tym obszarze. 
Wzrost ten uważa się za związany z indywidualnym postrzeganiem płci. Co więcej, percepcje mę-
skich nauczycieli i kandydatów na nauczycieli dotyczące tych ról mogą decydować o ich przy-
szłych perspektywach zawodowych. Celem prezentowanego badania jest zbadanie związku między 
postawami męskich kandydatów na nauczycieli przedszkola wobec ról płciowych a ich lękiem za-
wodowym. Badanie korelacyjne przeprowadzono wśród 79 mężczyzn kandydujących na nauczy-
cieli przedszkola na trzech uniwersytetach w Izmirze, Turcja. Kandydaci wypełnili formularz in-
formacji demografi cznych, Skalę Postaw wobec Ról Płciowych oraz Skalę Lęku Zawodowego dla 
Kandydatów na Nauczycieli. Wyniki wykazały, że postawy męskich kandydatów na nauczycieli 
przedszkola wobec ról płciowych oraz wyniki lęku zawodowego były na umiarkowanym poziomie. 
Kandydaci pochodzący z obszarów wiejskich doświadczają mniejszego lęku związanego z adapta-
cją w porównaniu z ich odpowiednikami z centrów miejskich. Nie stwierdzono istotnego związku 
między całkowitymi wynikami lęku męskich kandydatów wobec zawodu a ich postawami wobec 
ról płciowych. W rzeczywistości kandydaci na nauczycieli, którzy mają bardziej egalitarne poglą-
dy na role płciowe, odczuwają wyższy lęk związany z aspektami ekonomicznymi i społecznymi.

Słowa kluczowe: role płciowe, mężczyźni nauczyciele przedszkola, lęk zawodowy, edukacja 
przedszkolna


